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Why Ditch the Textbook? 
• Part 1. You do not want to 

attack a big problem 
without plenty of 
ammunition. In the first 
step, we give you the 
ammunition to attack the 
elephant in the room...the 
fact that the content 
textbooks provide is 
incredibly boring, as well as 
academically unsound.  



Part 1 
 
How Do You Promote Reading In 
and Out of the Classroom? 



 
 
Interactive Elements of the  
Reading Process 
 
 
 Reader 
 
 Text 
 
 Learning   
     Environment 



P 2.2 

Strategies of Proficient Readers 
Visualize  
• to make mental pictures or sensory images 

 
Connect  
• to link to own experiences, to events in the 

world, to other readings 
 

Question 
• to actively wonder, to surface uncertainties, to 

interrogate the text 
 

Infer 
• to predict, hypothesize, interpret, draw 

conclusions 



P 2.3 

Strategies of Proficient Readers (cont’d) 
Evaluate 
• to determine importance, make 

judgments 
 
Analyze 
• to notice text structures, author’s 

craft, vocabulary, purpose, theme, 
point of view 

 
Recall 
• to retell, summarize, remember 

information 
 
Self-Monitor 
• to recognize and act on confusion, 

uncertainty, attention problems 



P 2.4 

Focus on Motivation to Read 



P 2.5 

Struggling Readers 
Struggling readers often need help with:  
 
Comprehension 
• Ability to understand what is being read while reading; 
Fluency  
• Ability to read smoothly and easily at good pace with good 

phrasing and expression; 
Vocabulary  
• Repertoire of words used to understand the world and to 

express perceptions of it; Academic vocabulary can be like 
a foreign language; 

Word Recognition  
• Many ways students can access print to include decoding or 

sounding out, knowing words by sight, etc.; 
Motivation  
• Desire to read; associated with this is “self-efficacy.” 
 



P 2.6 

Comprehension  
Issues 
• The goal of reading is 

comprehension. 
• Comprehension is a complex, 

abstract activity. 
• It is not merely enough to 

explain what something 
means: Students need to be 
taught strategies that will help 
them understand texts. 



P 2.7 

Comprehension (cont’d) 
What teachers can do… 
Teach multiple strategies to include 

– Clarifying 
– Comparing and contrasting 
– Connecting to prior experiences 
– Inferencing (generalizing and drawing 

conclusions) 
– Predicting 
– Questioning the text 
– Recognizing the author’s purpose 
– Seeing causal relationships 
– Summarizing 
– Visualizing 
 

 



P 2.15 

Motivation 
What teachers can do… 
• Provide students with opportunities to read a 

wide range of materials (e.g., fiction and 
nonfiction, articles, books, paper and 
electronic information)  in a wide range of 
genres. 

• Provide students with plenty of opportunities 
to read at a comfort level not frustration 
level. 

• Give students choice of reading materials 
based on interest and curiosity. 

• Engage students in the social process of 
reading (read, talk and write together). 

 



P 2.18 

Developing Self-Efficacious Readers 



P 7.1 

Reading for Learning in All Subjects  

MORE LESS 
“Real texts” (trade books, 
articles, reports, etc.) 

Textbooks 

Teaching of reading Assigned reading 
Student choice of reading Reading only the “classics” 
In-class reading Take-home assignments 
Workshop and book clubs Whole-class discussion 
Reading as a community 
activity 

Reading as an individual 
activity 

Reading lots of books (multiple 
genres) 

Many weeks on a single book 

Reading for enjoyment Struggling through hard books 
Reading for as a life activity Reading as a school activity 
 

(Daniels & Zemelman, 2004) 

To strengthen reading as a tool for learning in all 
subjects, classrooms need: 



P 7.3 

Self-Selected Reading and 
Writing 
 

• access to multiple genres, which is important to 
maintaining students’ motivation for and interest in 
reading; 

• opportunities for reading with partners to help them co-
construct meaning while reading texts as well as 
providing them with motivation for continued reading; 

• a variety of writing activities in response to their reading, 
which can be motivating and can provide a real 
audience for their writing (e.g., book reviews or 
critiques); 21 Digital Assessments for the 21st Century 

• time to read and respond to texts they choose to read if 
teachers build this into classroom activities. 



P 7.4 

 Reluctant/Struggling Readers: Nonfiction 
These readers are looking for: 
– Visual features (photos, illustrations, charts, diagrams); 
– Two-page spreads (lots of information in a confined amount 

of space); 
– Magazines, computer guides, web sites, newspapers, 

instruction manuals, graphic novels told in comic book form, 
puzzles, etc.;  

– Index, T.O.C., headings, boldfaced items (being able to 
read book out of order, turning to the single page they 
need); 

– Think books; 
– High-interest topics; 
– Vocabulary defined at point of use (rather than in a back 

page glossary); 
– “Wander-around” books where they can start reading it 

anywhere and stop anywhere (e.g., David McCauley’s The 
Way Things Work); 

– Biographies (true-life stories). 
(Beers  2003)  



P 7.5 

Reluctant and Struggling Readers: 
Fiction 

These readers are looking for… 
• Thin books, short chapters; 
• White space – wide margins and an open font; 
• Some illustrations to help them visualize the text; 
• Well-defined characters that don’t require them to “fill in 

the holes as they read;” 
• Plots with action that begin right away; 
• Mysteries; 
• Humor that lightens the moment; 
• Characters their age or slightly older; 
• Characters who face tough choices; 
• Realistic language (fragments, run-ons, short sentences, 

slang); 
• Easily defined conflicts. 
 (Beers, 2003) 

 



Part 1a: How Do I Provide Support  
for Diverse Readers? 
Topics: 
Scaffolding strategies to help all learners 
 Texts beyond the textbook to help students 

develop  fluency and academic content 
knowledge 

 Flexible groupings and other differentiated 
strategies 

Self-directed reading and writing experiences that 
 allow for differentiation and motivate students 
to  read, write and discover relevance 

 Home-community-school collaborations 
 

 



 
What Do English Language  Learners 
(ELL) Need? 
 

 
Access to a variety of texts 

 and genres written at 
 multiple reading levels  

 Need to hear words 
 pronounced and used 

 Need participation in small 
 group discussions 



P 3.4 

Guided Reading 
Purpose: to develop independent readers who can 

summarize and question meanings they construct, who 
can form opinions based on reading of a text and 
support those opinions with reference to the text 

 
• Can be used to help struggling readers apply comprehension 

strategies to move them toward independent reading 
• Can be used to focus on  model ways to make connections 

with texts on multiple levels 
• Can be used to focus on reading as a process 
• Can be used to generate questions rooted in students’ 

responses, while students are reading rather than using 
predetermined questions 
 

Key to Success: Texts used should be interesting, 
informative, short 
                              

 
 



P 3.10 

Differentiated Instruction   

Varying Questions 
– Teachers vary the sorts of 

questions posted to students 
based on their readiness, 
interests and learning styles. 

Multiple Texts 
– A variety of texts to read are 

offered to students, 
sometimes assigned and 
sometimes by student 
choice. 

 
(Tomlinson, 2001) 



 
Key Ingredients:   
Classroom Library 

1. Interesting trade books, histories 
and biographies 

2. Current articles from magazines 
and newspapers 

3. General interest magazines 
4. Educational magazines on school 

topics 
5. Web sites (lists or bookmarks)  
    Daniels & Zemelman (2004)  

 
 
 



Six Ways to Use Textbooks More 
Effectively 
• Have empathy. The material may seem easy to you, 

but it probably isn’t to your students. 
• Help students get started. Give students support 

before and during reading – not just handing out 
quizzes afterwards. 

• Don’t leave kids alone with textbooks. Have kids work 
in pairs, groups, and teams at all stages of reading to 
discuss, debate, and sort ideas in the book. 

• Choose wisely. Make selective assignments instead of 
plowing through the book. Assign fewer pages and 
help students to study them more carefully. 

• Supplement richly. They don’t have to be the sole 
source but one important resource. Use magazines, 
newspapers, trade books, Web sites, primary sources, 
etc.  

(Daniels & Zemelman, 2004) 
 



Simplify the IERG 
• The goal of this presentation is to 

support the goal of the IERG, to make 
education engaging and meaningful, 
while suggesting a simpler process for 
implementation. 
 

• Webquests with well defined 
adversarial roles, and McKenzie’s 
Module Maker 2 from Questioning.org 
may also work well 

http://webquest.org/index.php
http://questioning.org/module2/quick.html
http://questioning.org/


Because engaging students' imaginations in learning, 
and teachers' imaginations in teaching, is crucial to 
making knowledge in the curriculum vivid and 
meaningful, we call this new approach Imaginative 
Education (IE). The work of The Imaginative Education 
Research Group is dedicated to showing how this can 
be done routinely in everyday classrooms and at home. 
 
Unfortunately so much of the content of the curriculum is 
routinely taught as though its natural habitat is a 
textbook rather than the fears, hopes, and passions of 
real people that students too commonly find it dull and 
lifeless, and un-engaging.  



IERG History 
• Egan Published Teaching 

as Storytelling in 1988 
 

• Established the IERG at 
Simon Fraser U in 
Vancouver 
 

• Lots of awards 



Objective: Students will pick a topic or story to develop into a 
topic using the Imaginative Education Research Group 
templates and Guides. They will then build a lesson plan 
based on one of the IERG guides. Planning Framework 
 
Students will select some aspect of their elementary curriculum to 
develop using a story based on the Binary Opposites lesson plan. 
The plan should tell us what book is being used, how it relates to 
the lesson, and what the emotional hook/binary opposite is, ie 
what is the dynamic tension. Be sure to watch the binary 
opposites  video for review.  Attached under files are two lesson 
plans from Spring that can let you see what the output from the 
assignment should look like. Please review the websites linked 
carefully, as they explain Kieran Egan's Teaching as Storytelling 
concepts in detail. 
Assessment: In addition to following the guides, the plan 
document gives the Story or Storybook being used, and the 
subject area being taught. Planning Frameworks Guides 

http://www.ierg.net/teaching/plan-frameworks/index.html
http://www.youtube.com/watch?v=UHAfq9kKQcs
http://www.youtube.com/watch?v=UHAfq9kKQcs
http://www.ierg.net/teaching/plan-frameworks/index.html


THE STORY FORM MODEL 

IDENTIFYING IMPORTANCE: 
What is most important about this topic? 
Why should it matter to children? 
What is affectively engaging about it? 

  
FINDING BINARY OPPOSITES: 

What powerful binary opposites best catch the importance of the topic? 
  
ORGANIZING CONTENT INTO STORY FORM: 

What content most dramatically embodies the binary opposites, in order to 
provide access to the topic? 
What content best articulates the topic into a developing story form? 

  
CONCLUSION: 

What is the best way of resolving the dramatic conflict inherent in the binary 
opposites?  
What degree of mediation of those opposites is it appropriate to seek? 

  
  
EVALUATION: 

How can one know whether the topic has been understood, its importance 
grasped, and the content learned? 



Three Basic Frameworks 
• Mythic 

 
 

• Romantic 
 
 

• Philosophic (do not use, at 
least initially) 



Hook 



Topic:  Ancient Civilizations (The Roman Empire) 
 
Subject Area:  Social Studies 
 
Cognitive Tool: Narrative Structuring 
What’s the story on the small Roman state that, at one point, dominated vast areas of 
the world? A narrative on the rise and fall of the Roman Empire can be one focused 
largely on human ambition. Deceit and murder were no strangers to the drama of 
Roman leadership. One part of the narrative, then, would focus on the nature of the 
ambition demonstrated by emperors of Rome. One might also look at the army. The 
Roman army was also a major contributor to the building of the empire. How is military 
might an example of ambition? Of course, ambition can have positive and negative 
effects. It is generally noted, for example, that Rome suffered from an entire list of 
problems. These included: a series of emperors whose military leaders sought to 
overthrow them (some emperors had military leaders killed thereby weakening 
leadership in their armies), endless infighting, weakening Roman unity (by the end 
Rome had two capitals, Rome and Constantinople, each with its own emperor), 
economic problems (Rome was spending far more than it could afford and by the end 
didn’t have enough gold or silver to make its own coins), mass migration, and plagues 
(illness decimated the Roman population).  By addressing the reasons behind the rise 
and fall of Rome in terms of ambition our students will encounter the extremes of 
ambition, its pros and cons, and the human source of this great empire. At what point did 
the desire for power of Rome as a whole, not to mention individual Romans, lead to its 
demise? Such questions can be resolved in vivid narratives. 





IERG (Imaginative Education 
Research Group) Teaching  

• DSU students created 
engaging resources for a 
sixth grade classroom by 
re-writing the content of a 
chapter of a textbook into 
a narrative format, using 
the frameworks provided 
by IERG.  



















MakeBeliefscomix.com 
Makebelief 
and Pixton 
offer 
additional 
avenues for 
creating 
sequential art 

http://www.makebeliefscomix.com/Comix/


Reverse Storyboarding 
Another way of establishing 
the relationship between  
Video and text is through a 
process I call “Reverse 
Storyboarding”. 
This is where you take a 
movie clip, and make it a 
story. 



Select a clip from YouTube, then 
download using Any Video 
Converter, or similar tool 



Once downloaded, the 
movie will need to be 
converted into a format 
Adobe Premiere 
Elements can read 

I use .wmv on my PC 



Anderson on Student Value 

http://www.youtube.com/watch?v=lN0VnVNcqVU 

http://www.youtube.com/watch?v=lN0VnVNcqVU


Import the movie into Adobe 
Premiere Elements 



Get your media 



Put it in the timeline 



Go to effects, and Apply NewBlue 
Cartoon Plus 



To Adobe Premiere and 
Comic Life 

Making Connections 
 
Text to Text 
 
Text to Self 
 
Text to World 



To Adobe Premiere and 
Comic Life 

Making Connections 
 
Scott McCloud uses the term,  
“Identification through obfuscation” 
 
Video is time constrained 
Comics are space constrained 



With Effect, the image looks 
like 



















Struggling Medical Students 
team up with designer and 
artist Clare Rosean to create 
Viral Combat 

They use this to help commit key terms and 
concepts to memory 

It also happens to be the best book ever 
written for children about the flu and how 
it works. 



































































































Recommendations 
• Ditch the textbook for 

experienced teachers 
• Pay them to develop their own 

materials 
• Look for the emotional 

engagement of the new content 
• Refer them to the IERG website for 

planning frameworks 
• Use graphic novels as a resource 

for ALL subjects 
• Mark.Geary@dsu.edu 
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